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Abstract 
With the amount of empirical evidence available to prove the benefits of Extensive Reading (ER) 
for the development of language proficiency and literacy, those outside the teaching fraternity 
would think that language teachers and schools would be scrambling to embrace and adopt ER. 
This is not what I have experienced in a number of primary and secondary schools, including 
the institution that I am currently teaching. From my own experience as an avid reader and the 
research papers I have read, I am convinced of the magic of ER. This paper described the process 
and challenges in planning and developing ER through a 15-minute Silent Reading Programme 
(15-min SRP) that was carried out in a class of 18 pre-university students and preliminary 
findings on students’ perceptions towards the implementation of the programme. The paper 
concluded with recommendations that can help other ER start-ups especially schools in Malaysia. 
 






Going into the class of 18 students whom are in Upper Six and will be sitting for their MUET 
in July made me think that I should do something else besides guiding them in answering the 
exam papers. Having two students in the class whom were not able to answer me verbally in the 
English Language and more than half of the class whom needed help in writing, made me think 
hard as to how and what could I do to make them more proficient and confident in the language. 
As great teachers according to Miller (2009), “… steal whatever ideas they can use (pg. 6)” for 
the benefits of their class, I decided to be great and steal Miller’s ideas in awakening the inner 
reader in every child. Miller believes in giving reading back to students as the right thing to do 
and make no room for inauthentic reading.  
  Reading has been found to build implicit knowledge of the language by increasing 
vocabulary acquisition, writing ability and research has found it to be two to six times more 
efficient than direct instruction in expanding students’ repertoire of academic vocabulary. This is 
because when students see the same words, phrases and expression in meaningful contexts 
regularly, through the books that they read, they will remember and use them gradually in their 
written and spoken form. Logically, the more we read, the more ideas we will have to write. Ideas 
and thoughts gained from our reading help us write better. Extensive reading, which is reading at 
students’ level, reading what they like, at their own pace and with no language tasks waiting for 
them afterwards, requires no conscious effort, facilitates implicit learning whereby students 
acquire knowledge of the language without conscious awareness. 
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There are however, some principles that we must remember in order to run a successful 
ER programme. According to Day and Bamford (2002), books and reading materials have to be 
easy and at students level. Providing students with the option to choose what to read actually 
empowers and encourages them to read. If we look at Figure 1, the visuals clearly explains the 
need to let students decide on the genre and level of books that they want to read. For weak 
readers, if books are not within their comprehension and proficiency level, chances are they will 
not understand what they are reading. When the words in the books are within their 
comprehension, they will enjoy the reading process as they can understand the content, and this 
in itself will motivate them to read more.   
 
 
Weak Reader Good Reader 
 
 
Figure 1: Vicious Circle of the Weak and Good Reader 
  
The very act of having to take responsibility for their own reading, like making own choices, 
strengthens their confidence and promotes positive attitudes toward reading. Teachers need to let 
go of their power and control in wanting to dictate to students what to read. Providing students 
with plenty of books of all kinds, of wide ranging topics would compliment students’ reading 
preferences. Books of all genres and reading levels need to be made accessible as this would 
further encourage them to read.  
The classroom environment conducive for reading need to also showcase the teacher as 
someone who is able to guide the students in their reading management and also to be portrayed 
as a good role model, or someone they looked upon as an avid reader. To a large extent, I think 
it will be difficult to convince our students to read if we do not read widely ourselves. Standing 
on the sideline and telling students to read when we ourselves do not read may prove difficult. 
Whom are they to emulate if we do not read and be that source of inspiration for them. I will 
come in to class and will also be reading a book and share with them the bits that were exciting 
for me. 
Students will also love or do not mind to read when the silent, individualized reading task 
does not require them to do anything else after their reading except to just enjoy the book. At 
times, the after-reading tasks may take longer time and at times more taxing than the reading 
process itself.   
  
Theories behind ER 
  
According to Krashen’s Comprehension Hypothesis (2003), we acquire and develop literacy 
when we understand messages. When we read something and we do not understand it, no literacy 
can happen. Only comprehensible input will lead to acquisition of the various components of 
language; grammar and vocabulary. Despite that, for this to happen, the input has to be interesting, 
only then the students can move into the state of ‘flow’, or of being engrossed. Unexpected 
improvement in the language can then take place without any conscious effort.  
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Figure 2: How output contributes to language acquisition (Krashen, 1982) 
  
The Input or more recently known as the Comprehensible Hypothesis is Krashen's attempt 
to explain how learners acquire a second language – how second language acquisition takes place. 
According to this hypothesis, the learner improves and progresses along the 'natural order' when 
he/she receives second language 'input' that is one step beyond his/her current stage of linguistic 
competence. This input will be called upon later for usage in their conversation or writing. 
Acquisition takes place when he/she is exposed to input that he or she can manage or understand. 
So logically with more input, which is with more reading that students do, the more input they 




MUET subject is taught in this class which consists of 18 students. This is a prerequisite 
requirement for all whom are planning to study in the local universities. MUET consists of four 
skills; reading, speaking, listening and writing where students are tested on all skills. Weightage 
given for each skill is different, with writing at 30%, reading 40%, listening and speaking at 15% 
respectively. It aims to consolidate and enhance the English Language ability of pre-university 
students in performing effectively in their academic pursuit once they are at the tertiary level. 
MUET will measure students’ proficiency based upon an aggregated score which ranges 
from zero to 300. Based on the scores, students will be placed in a band as shown in Table 1. 
MUET class is held everyday; 40 minutes each for two days (Monday and Friday) while Tuesday, 
Wednesday and Thursday, each day’s class is for an hour and 20 minutes. 
  




Band User Communicative 
Ability 
Comprehension Task 
260-300 6 Highly 
Proficient 
Very fluent; highly 










function in the 
language 
220-259 5 Proficient Fluent: appropriate 







High ability to 
function in the 
language 
180-219 4 Satisfactory Generally fluent: 
generally 










function in the 
language 
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140-179 3 Modest Fairly fluent: fairly 





of language and 
context 
Fair ability to 
function in the 
language 
100-139 2 Limited Not fluent: 
inappropriate use 










function in the 
language 














The class starts with 15 minutes of independent reading time every day. The 15-minute silent 
reading programme was introduced during the second week of the semester. They are not allowed 
to do anything else except reading. This is to instill in them the daily habit of reading, to set into 
them the routine of engaging in regular reading of print literature. Benefits of extensive reading 
in helping them improve their language proficiency was explained in order to help them see the 
benefits and rationale in having to read everyday. As students do not have a fixed-classroom, they 
move at every lesson, I did not set up a reading corner in the class. Therefore, students were asked 
to bring along a book of their own choice during the assigned reading session. I will also provide 
books of my choice to selected students depending on the circumstances. For example there was 
an occasion when I lent a student a book when I saw her reading a magazine instead.  
  They are also required to fill in a reading card as a post-reading activity (refer Figure 2). 
This is mainly to have a general idea of the amount and types of books that they are reading. I 




Figure 3: Book Record 
  
Once every fortnight, students were asked to do group sharing of their reading. Their 
discussions were based on a list of questions (refer Figure 3) that were meant to elicit and evoke 
personal responses from the students. Students were given the freedom to pick any questions 
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from the list. This reader response approach as their post-reading activity, in a way helped them 
to be more involved in their reading and be more critical. Their interpretations and responses 
have to be supported by the bits in the book that they are reading.Through discussion and 
guidance by the teacher, students will understand their reaction to the book better. This in a way 
empowers students. To know that they too can have a voice.  
  
Figure 4: Questions for Group Discussion on Book Sharing 
  
Students in this study involved 18 students whom are doing their high school studies 
which would enable them to secure a place in the university if their results are good. The 
requirement for entry into the local government aided universities require all applicants to have 
a minimum of a Band 2 (MUET) for entry. However, depending on the courses that they are 
pursuing, some would need them to secure a higher band. For instance, to get a posting after they 
have completed their Teaching English as a Second Language (TESL) degree, students from the 
Teacher Training Institutes in Malaysia will need to have passed MUET with at least a Band 5 
before they are given a placement in the government-aided primary schools. Initial reading level 
according to CEFR shows one student is at A1, while six are at A2, seven at B1 and four at B2. 
Out of 18 of them, four are males.  
  
Table 2: Students’ Profiles 
  




1. NG WEI HONG (Dylan) 19 B B2 
2. AIN NABILAH KHARTIKA 
BINTI ZULKIFLI 
19 C B1 
3. AINA ARYSHA BINTI AMRAN 19 D B2 
4. AMIRAH NATASHA BINTI ABD 
RAHMAN 
19 E A2 
5. MUHAMMAD DANIAL BIN 
MUHAMAD WARI (Dany) 
19 D A2 
6. GAN ZHONG FOOK (Daniel) 19 A B2 
7. ILLYA SHAMIRA BINTI ISMAIL 19 D B1 
8. MAHIRAH BINTI ABDUL 
RASYID 
19 D B1 
9. NUR SYAZANA BINTI ABDUL 
RAHIM 
19 C B1 
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10. NURUL FARHANAH BINTI 
MOHD TAJUDDIN 
19 E A1 
11. PRATIP RAJ A/L TAMIL MARAN 19 B B2 
12. PUTERI NABILAH BINTI MOHD 
ZAILANI 
19 E A2 
13. SHERYL KOH JIE MIN 19 D A2 
14. AMANDA VONG SHU MIN 19 D A2 
15. HAROLYN SABASTIAN 
SANTHIYAGU 
19 A B1 
16. NURUL SAFIQA BINTI ABDUL 
RAHMAN 
19 D B1 
17. NURULAZWANIE BINTI MOHD 
ROSTAN 
19 G A2 
18. PUTERI NASIHAH BINTI 
ZULKEFFI 
19 C B1 
  
  
In order to know their initial perceptions and reactions towards the 15-minute SRP, three 
questions were posted to students through Survey Monkey app, asking them the following 
questions. 
  
1. What are some of the benefits and challenges of this programme? 
2. Has the 15-minute SRP changed your opinion about reading? (If yes/no, how?) 




The benefits and weaknesses of the programme 
  
Majority agreed that the programme seemed to have helped them improve their knowledge and 
language. This simply relates to Day (2002) who mentioned that ER elevates one’s language 
proficiency because with more reading, more words will one acquires. With more words in one’s 
vocabulary list, of course it will be easier for one to speak, listen and write. The benefits 
of ER also extend beyond language development. More than half of the students claimed that it 
had also increased their knowledge. This is mainly because when students go deeper into reading 
a particular topic, naturally their understanding of that subject matter will be better. This is of 
course if the reading materials’ vocabulary and grammar are within their competencies. 
However, only one brought up the benefit of making them a better reader, and another 
mentioned how the silent reading period has helped her to focus less on their personal problems 
when he or she starts reading. This seems to suggest that extensive reading goes beyond the 
acquisition of knowledge and language. Generally, in terms of weaknesses of the programme, 
four main issues were raised. Students commented that they may not be in the mood or are just 
sleepy when they were asked to read. I feel this depended on the timing of the MUET lesson. 
Monday and Friday, I do not have much problem as MUET is the first period for those two days. 
However, Wednesday and Thursday, the lesson starts at 12. 25 p.m. till 1.45 p.m., and it is worse 
on Thursday when it starts at 1.45 p.m. till 3.05 p.m. I noticed students were more tired and sleepy 
toward later in the day with the increasing heat. I am thinking perhaps I increase the silent reading 
period when their MUET lessons are in the mornings and not make them read when their lessons 
are in the afternoons. But this will then affect the momentum and habit in reading that I was 
planning to achieve. 
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Next, they also raised the issue of lack of books. This is something that I will need to 
focus more attention on in the coming months. Students’ motivation and interest to read could be 
helped with more selection of books. At present the students involved have to bring their own 
books as they do not have a permanent classroom where books can be stored. Only in isolated 
cases, students were not able to bring along a book that I will give them some. In terms of the 
complain of having to deal with difficult words, this may have to do with the choice of books. 
Perhaps the selection of books was wrong. When I have students telling or complaining about 
difficult words, I will tell them to change the book. It is not reading when one could not decipher 
the printed words.  
  
Has the 15-minute SSR changed your opinion about reading? (If yes/no, how?) 
   
The programme has definitively improved their concentration, knowledge, language  and their 
interest to read. One noteworthy comment by a student (S1), ‘At first it was boring but as I 
continued to read, it became more interesting and becoming much better than before. Another 
student (S7), ‘…before this I never interested to read English story books because I more like 
Malay books. Now when I don’t know any words in English story books, I will open my phone 
and open goggle translate so that I can understand the meaning of English words.”  
I realized by carrying out the 15-minute SRP, I have indirectly taught my students things 
like where to start, and what or how to choose their reading materials. I was surprised that some 
of the students took a few books choice attempt, before they could actually finally settle on a 
book, which was within their level of proficiency and interests. Maybe all these while their book 
choice was done by their teacher that they have not learned to choose books for themselves. A 
lot of issues about reading cannot be taught through talk only, but by going through the motion 
of reading, they get the chance to shape their self-identity as a reader. This programme has 
provided them with the right conditions; time and space to read factored in, freedom in making 
own reading choices and classroom environment that values reading as a personal individualized 
pursuit. 
  
What advice would you give me in order to make the programme better? 
  
Students came up with a number of suggestions as to how the 15-minute silent reading 
programme can be improved. As there were only 18 respondents, their reactions can be 
summarized as the following. Firstly, they suggested having discussion about the books that they 
are reading. Issues like the need to share what they have learned or just sharing about the content 
of their books. So though some literature may advise against providing post-reading activities, as 
reading is a reward in itself, these students seemed to want it. This aligned with Yu (1993) who 
said that post-reading tasks may not be needed for students who are already good readers. As in 
this case, these students whom are still struggling readers may need the post-reading sharing more 
often.  
An interesting finding was on students stressing the aspect of me giving students the 
freedom to choose books of their choice, from any platform, provide more interesting books and 
those books to be at their respective levels. A student also mentioned that she prefers reading at 
Webtoon, instead of having physical books in hand. One in fact mentioned the need for the 
teacher to respect students choice of books. This may have been brought up because I questioned 
a student in my class who was reading Mr. Midnight which I felt was more appropriate for 
someone younger and less proficient. Having read Miller (2009), “ I would rather have my 
students read books of questionable literary value than not read at all (pg. 85).”, made me think 
that perhaps I should stop imposing my views and opinions on their choice of books. By allowing 
and encouraging students to read what they want, we are actually endorsing their culture and 
interests. With our trust and validation, students will trust themselves more. They also want the 
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programme to be extended to 20 minutes. This has made me smile knowing that some are feeling 
a bit more enthusiastic about reading. Two also suggested that the teacher provide them with gifts 




Though extensive reading may not be the answer that can help raise students’ language 
proficiency, I feel it deserve a chance as after spending six years in the primary school, followed 
by another five years in the secondary school, these 18 students in my class have yet to reach an 
acceptable level of proficiency in the English Language. Though I have attended talks, workshops 
and read plenty of research papers on ER, I was still overwhelmed with the actual planning and 
implementation of the programme. There were many aspects of ER that did not really sink in 
until I actually carried it out in my class. Having armed myself with sufficient information and 
knowledge, executing the programme, puts all the nuts and bolts together. Knowledge is of no 
use until it has been put to good use. If in the coming months, this programme proves to help 
improve students’ mastery of the English language, then I will expand it by including more 
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